Coley Street School
Statement of Financial Position

As at 31 December 2020

2020
Notes
Current Assets
Cash and Cash Equivalents
Accounts Receivable
GST Receivable
Prepayments
Inventories
Investments
Current Liabilities
Accounts Payable
Revenue Received in Advance
Provision for Cyclical Maintenance
Finance Lease Liability - Current Portion
Funds held in Trust
Funds held for Capital Works Projects

8
9
10
11

13
14
15
16
17
18

Working Capital Surplus/(Deficit)

Actual
$

2020

Budget
(Unaudited)
$

2019
Actual
$

485,466

9,369
72,000
5,000
9,000
300
319,000

11,761
72,172
6,006
8,902
329
390,856

616,816

414,669

490,027

120,954
1,318
7,500
5,832
2,165
(4,947)

95,000
2,000
8,000
5,500

100,471
2,433
14,934
5,626

23,133
92,603
4,154
11,461

(22,278)

132,822

110,500

101,186

483,994

304,169

388,840

Non-current Assets
Property, Plant and Equipment

12

220,051
220,051

256,730
256,730

256,730
256,730

Non-current Liabilities
Provision for Cyclical Maintenance
Finance Lease Liability

15
16

58,700
4,629

59,557
7,500

37,984
7,253

63,329

67,057

45,237

640,715

493,842

600,334

640,715

493,842

600,334

Net Assets

Equity

24

The above Statement of Financial Position should be read in conjunction with the accompanying notes which
form part of these financial statements.
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Coley Street School
Statement of Cash Flows

For the year ended 31 December 2020
2020
Note
Cash flows from Operating Activities
Government Grants
Locally Raised Funds
Hostel
International Students
Goods and Services Tax (net)
Funds Administered on Behalf of Third Parties
Payments to Employees
Payments to Suppliers
Cyclical Maintenance Payments in the year
Interest Paid
Interest Received

Actual
$
571,448
22,540

Net cash from/(to) Operating Activities

2020

Budget
(Unaudited)
$

2019
Actual
$

638,441
18,540

471,464
36,309

(5,000)

3,352

1,851
2,165
(335,520)
(160,567)
(8,591)
(1,046)
10,984

(506,941)
(170,418)
(51,082)
10,000

(827)
15,091

103,264

(66,460)

82,901

(22,844)
(94,610)

31,452
(9,024)
(181,456)
60,000

(1,854)
(60,279)
(11,077)

(117,454)

(99,028)

(73,210)

(23,858)
(61,000)

10,553

(241,065)
(201,422)

Cash flows from Investing Activities
Proceeds from Sale of Property Plant & Equipment (and
Intangibles)
Purchase of Property Plant & Equipment (and Intangibles)
Purchase of Investments
Proceeds from Sale of Investments
Net cash from/(to) Investing Activities
Cash flows from Financing Activities
Furniture and Equipment Grant
Finance Lease Payments
Painting contract payments
Loans Received/ Repayment of Loans
Funds Held for Capital Works Projects

11,517
(3,287)
17,332

(18,222)

Net cash from/(to) Financing Activities

25,562

(84,858)

(7,669)

Net increase/(decrease) in cash and cash equivalents

11,372

(250,346)

2,022

Cash and cash equivalents at the beginning of the year

8

11,761

259,715

9,739

Cash and cash equivalents at the end of the year

8

23,133

9,369

11,761

The statement of cash flows records only those cash flows directly within the control of the School. This
means centrally funded teachers' salaries and the use of land and buildings grant and expense have been
excluded.
The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form
part of these financial statements.
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INDEPENDENT AUDITOR’S REPORT
TO THE READERS OF COLEY STREET SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2020
The Auditor-General is the auditor of Coley Street School (the School). The Auditor-General has
appointed me, David Fraser, using the staff and resources of Silks Audit Chartered Accountants
Limited, to carry out the audit of the financial statements of the School on his behalf.
Opinion
We have audited the financial statements of the School on pages 2 to 19, that comprise the
statement of financial position as at 31 December 2020, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:




present fairly, in all material respects:
o

its financial position as at 31 December 2020; and

o

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with
Tier 2 PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime

Our audit was completed on 31st May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board
and our responsibilities relating to the financial statements, we comment on other information, and
we explain our independence.
Basis for our opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards,
which incorporate the Professional and Ethical Standards and the International
Standards on Auditing (New Zealand) issued by the New Zealand Auditing and
Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s
Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and
appropriate to provide a basis for our opinion.
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Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand. The
Board of Trustees is responsible for such internal control as it determines is necessary to enable
it to prepare financial statements that are free from material misstatement, whether due to fraud or
error.
In preparing the financial statements, the Board is responsible on behalf of the School for
assessing the School’s ability to continue as a going concern. The Board is also responsible for
disclosing, as applicable, matters related to going concern and using the going concern basis of
accounting, unless there is an intention to close or merge the School, or there is no realistic
alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020,
arise from section 87 of the Education Act 1989.
Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an auditor’s
report that includes our opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried
out in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or
disclosures, and can arise from fraud or error. Misstatements are considered material if,
individually or in the aggregate, they could reasonably be expected to influence the decisions of
readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial
statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial
statements, whether due to fraud or error, design and perform audit procedures
responsive to those risks, and obtain audit evidence that is sufficient and
appropriate to provide a basis for our opinion. The risk of not detecting a
material misstatement resulting from fraud is higher than for one resulting
from error, as fraud may involve collusion, forgery, intentional omissions,
misrepresentations, or the override of internal control.



We obtain an understanding of internal control relevant to the audit
in order to design audit procedures that are appropriate in the
circumstances, but not for the purpose of expressing an
opinion on the effectiveness of the School’s internal
control.

Page 21



We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting
by the Board and, based on the audit evidence obtained, whether a material uncertainty
exists related to events or conditions that may cast significant doubt on the School’s ability
to continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.



We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.



We assess the risk of material misstatement arising from the Novopay payroll system,
which may still contain errors. As a result, we carried out procedures to minimise the risk
of material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing
of the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.
Our responsibilities arises from the Public Audit Act 2001.
Other information
The Board is responsible for the other information. The other information comprises the information
included under the School Directory page and the Analysis of Variance and Kiwisport statement
included as an appendices, but does not include the financial statements, and our auditor’s report
thereon.
Our opinion on the financial statements does not cover the other information and we do not
express any form of audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially
inconsistent with the financial statements or our knowledge obtained in the audit, or
otherwise appears to be materially misstated. If, based on our work, we conclude that
there is a material misstatement of this other information, we are required to report
that fact. We have nothing to report in this regard.
Independence
We are independent of the School in accordance with the independence
requirements of the Auditor-General’s Auditing Standards, which
incorporate the independence requirements of Professional and
Ethical Standard 1: International Code of Ethics for Assurance
Practitioners issued by the New Zealand Auditing and
Assurance Standards Board.
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Other than the audit, we have no relationship with or interests in the School.

David Fraser
Silks Audit Chartered Accountants Ltd
Whanganui, New Zealand
Date: 31st May 2021
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Analysis of Variance Reporting
School Name:

Coley Street School 2021 (based on 2020
data)

Strategic Aim:

To support the achievement of all students around the priority learning areas of reading, writing and

Annual Aim:

To identify and progress groups of students across the priority areas of reading , writing and maths who are
underachieving

School Number:

2352

mathematics, in relation to the New Zealand Curriculum
Analysis reporting

Target:
Annual Targets for 2020 for Reading, Writing and Mathematics
Reading –
Year 3 cohort of 11 students who are well below will be moved to below or at.
Year 6 cohort of 11 students will be moved to at
Year 7 cohort of 6 students who are below will be moved to at
Writing –
Year 4 cohort of 10 students who are below will be moved to at
Year 6 cohort of 10 students who are below will be moved to at
Year 7 cohort of 7 students who are below will be moved to at
Mathematics –
Year 3 cohort of 10 students who are below will be moved to at
Year 4 cohort of 14 students who are below will be moved to at
Year 6 cohort of 10 students who are below will be moved to at
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Baseline Data:

Baseline Data for Annual Targets for 2020 for Reading, Writing and Mathematics
Reading –
Year 3 - 11 students including 1 ORRs funded student. 8 Maori, 3 European, 7 male, 4 female
10 students progressed 1 curriculum sub level. 1student made accelerated progress moving 2 sub levels in the year.
1 Maori male who experienced poor attendance due to family violence, drugs and alcohol showed progress but did not
move a curriculum sub level.

Tātaritanga raraunga

Year 6 – 10 students 1 leaving at the end of term, 7 Maori, 3 European, 5 male, 5 female
6 students progressed 1 curriculum sub level, 3 made progress but did not shift a curriculum sub level.
Year 7 - 7 students, 1 left at the beginning of the year and 1 left in term 1.
5 Maori, 2 male, 3 female
4 students moved 2 curriculum sub levels with 1 student making accelerated progress moving 3 curriculum sub levels.
Writing
Year 4 – 10 students, 3 left during term 1 and 4 not school of origin
All students Maori, 3 male, 4 female
2 students moved 1 curriculum sub level, 2 students showed accelerated progress moving 2 curriculum sub levels, 2
students showed accelerated progress moving 3 sub levels, 1 student showed accelerated progress moving 4
curriculum sub levels.
Year 6 – 10 students, 1 left during term 1
6 Maori, 3 European, 5 male, 4 female
1 student made progress but did not move a curriculum sub level, 1 student moved 1 curriculum sub level, 2 students
showed accelerated progress moving 2 curriculum sub levels, 4 students showed accelerated progress and moved 3
curriculum sub levels and 1 student showed accelerated progress moving 4 curriculum sub levels.
Year 7 – 7 students, 3 left during the year.
4 Maori, 2 male, 2 female
1 student showed progress but did not move a curriculum sub level, 2 students showed accelerated progress moving 2
curriculum sub levels, 1 student showed accelerated progress moving 4 curriculum sub levels
Maths
Year 3 – 10 students, 7 Maori, 3 European
6 male, 4 female
1 student showed progress but did not move a curriculum sub level., 8 students moved 1 curriculum sub level and 1
student showed accelerated progress by moving 2 curriculum sub levels

Ministry of Education | Tātaritanga raraunga
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Year 4 – 14 students, 4 left during the year.
1 student met target term 1 so was no longer a target, 6 Maori, 3 European
7 female, 2 male
3 students showed progress but did not move a curriculum sub level, 1 student moved 1 curriculum sub level, 2
students showed accelerated progress moving 2 curriculum sub levels

Tātaritanga raraunga

Year 6 – 10 students, 5 Maori, 5 European
6 male, 4 female
1 student made progress but did not move a curriculum sub level, 7 students moved 1 curriculum sub level, 1 student
showed accelerated progress by moving 2 curriculum sub levels and 1 student made accelerated progress by moving 3
curriculum sub levels.

Ministry of Education | Tātaritanga raraunga
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Actions
What did we do?

Outcomes
What happened?

Reasons for the variance
Why did it happen?

We created a whanau class of
students at risk socially /
academically / health wise. This
was kept at low numbers of about
15-16 students from year 3-5 with
a teacher aide to support the
teacher.
At the other end of the school we
continued the strategy of
maintaining a reception class to
transition in any new students from
EEC. We kept the numbers low
between 10-12 students with a
teacher aide.
Across the school we implemented
our localised curriculum with PLD
delivered around local Maori
legends and stories, local Maori
history and significant historical
sites. All staff also learnt local
waiata that are significant to
Raukawa Iwi.
We identified links to the Marae of
every junior hub student and also
taught a number of Maori games
and waiata.
We had guest speakers into the
school to speak about the history
of the river / harbour and proposed
tourism developments at the river
loop.

Previously students in the whanau
class were intervention students
with their normal class.
In this case the class had smaller
numbers and received more 1:1
support.
There was more emphasis on
authentic hands on learning. As a
result, an autistic Maori boy moved
4 curriculum sub levels.
In our junior hub students new to
school were tested early with a
SEA test and regular monitoring
ensured that gaps in learning were
identified and addressed.
As the year progressed and we
slowly started to implement our
localised curriculum and staff were
able to tap into local authentic
contexts, utilising local knowledge,
facilities and resources.

According to our data analysis we
were on track and in some cases
well ahead of target with many
cases of accelerated progress
happening.
Throughout Covid our staff had
regular zoom meetings to share
ways of working and were in
constant contact with their
students either by email, phone, txt
message or zoom meetings.
105 digital devices were hand
delivered to homes to ensure all
students were able to access on
line learning.

During COVID lockdown staff
stayed well connected to the
student needs with regular emails,
telephone calls, text messaging
and zoom meetings. This resulted
in excellent engagement by the
students. This definitely had a
positive effect on the home and
school community partnership.

COVID saw many our families
lose their housing, jobs,
relationships and in some cases
death in families which resulted in
transience, truancy, violence or
very unsettled home
environments. Hence while most
children made progress some
made no movement across
curriculum sub levels.
10 targeted students left during the
year

All staff received a class roll with
all Maori students identified and a
Ministry of Education | Analysis of Variance Reporting

The teacher inquiries kept all
teachers focused on their target
children and their progress was
regularly monitored in team,
management and staff meetings.

Evaluation
Where to next?
In 2021 we will trial Singapore
Maths in most year levels to see if
we can create a point of difference
in our Maths pedagogy. From the
trials we took in 2020 our students
appeared to relate better to the
CPA model of teaching (concrete,
pictorial, abstract) and staff also
found that the collaboration
amongst students was far more
effective when the classes were
not ability grouped. This is one of
the key strategies of this method of
teaching maths.
There will be also a greater
emphasis across all syndicate
levels to incorporate Liz Kane
model of delivering phonics in our
literacy programme.
Where possible we have also
included our teacher aides in all
PLD to ensure their follow up
interventions are effective and
research based.
Prior to starting school in 2021, the
call-back day was held off site at
Te Awahou Nieuwe Stroom (library
Museum) where local presenters
provided us with the local Dutch,
Chinese history and the river loop
story.
These ideas can then be
springboard ideas for our localised
curriculum.

list of priority students and target
students.
Every teacher used this roll to
create an inquiry question for
2021, incorporating their target
students in the interventions.
These inquiries were regularly
monitored at team meetings and at
management level to ensure
students were making progress.
Each teacher had a buddy teacher
who gave feedback and supported
the inquiry.
Teachers used the data from the
inquiries to inform their practice.
Throughout the year there was
also regular professional
development sessions in PaCT
Tool, Liz Kane phonics
programme, PB4L and Singapore
Maths that ensured that the
pedagogical knowledge of
teachers / teacher aides was
further developed.
All staff across the junior school
used SEA test and JAM while at
senior level eAsttle and PaCT Tool
to ensure consistent practice.
End of term data was analysed
and collated and reported to BOT.
Previously our reporting system
reflected the national standard
bench marks but we changed the
terminology to reflect the
curriculum level learning
progressions. Hence we moved
away from the national standard
terminology of well below, below,

Tātaritanga raraunga

Ministry of Education | Tātaritanga raraunga

Page 5

at and above to beginning,
proficient and achieved. This took
some time to make the transition
and for everyone to be on the
same wavelength. We now feel the
reporting format is far more
reflective of where the child is at
and what they are achieving.

Tātaritanga raraunga

Planning for next year:

The Board of Trustees has invested surplus funds from 2020 back into staffing to ensure our teacher:student ratios are low to support
targets students. We have specifically targeted student needs with our coverage of teacher aides.
Such was the success of our whanau class and reception class that we have maintained this for 2021 with the BOT committing ongoing
funding for extra teaching staff.
All board members have had the opportunity to analyse and discuss our student data, record noticings and make recommendations
There has also been a recent appointment of a new LSC who has been provided with an at risk register. As in 2020 our SENCO, LSC,
SWIS and RTLB liaison will meet on a regular basis to ensure that student needs are identified and how best addressed.
The introduction of Singapore Maths and a structured phonics programme following the Liz Kane Philosophy will be the basis of our
teaching across the school in 2021.
Our assessment schedule has been reviewed to ensure SEA test and JAM occur at the years 1-3 level and e ASSTLE at years 4-8
To reduce barriers to children engaging at Coley Street School, the BOT has funded all stationery for our whole school and every child
will receive a healthy lunch every day. There is also no donations after the BOT opted into the government funding for zero donations.

Ministry of Education | Tātaritanga raraunga
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Kiwisport Statement
The allocation for 2020 from Kiwisport Funding for Coley Street
School was $3,382.38.
We had a number of sport teams competing at a high level in rugby,
hockey, netball and basketball both at local , regional and super 10
level which required extra funding for transport, entry fees and
uniforms.
Coley Street School also has a large number of students participating
in outside sport such as surf lifesaving, equestrian, motor cross and
dance which we also support through our sport scholarship scheme.
Whilst we still have a high proportion of students participating in
weekly sport COVID had a real effect on competitions last year.
Peter Kemp - Principal

